PEMBRIDGE CE PRIMARY SCHOOL

Essentials for reading

Ethos

In all we do, we reflect the vision that Pembridge is a school where we encourage everyone to be inspired through faith
in God and to live by Christian values so that our creative teaching and learning is of the highest quality and our children
achieve their very best.

Planning

There is no set method or expectation that planning should be completed for each lesson or series of lessons. Teachers

are free to explore whatever format or level of detail planning is needed to suit individual needs. A lesson plan can be

useful for any formal observations but is not essential. We believe that:

e Long- and medium-term planning and curricular mapping must build on previously learnt skills and knowledge;

e The most effective lessons integrate different objectives across the curriculum;

¢ Planning for lessons includes, at the most, four specific objectives which are written on a pale yellow target sheets to
be attached at the beginning of daily or unit of work.

Presentation
in books

Specific books which contain children’s responses to the teaching of reading may vary according to the age and stage of
children but should be set out according to school policy which includes:

e A margin (as and when children can independently add this);

e DUMTUMS (date, underline, miss a line, title, underline, miss a line, start your work);

e Target sheet glued in;

e Writing should be handwritten with joins increasingly used with confidence by the end of Y2.

¢ Question numbers should go in the margin;

e Additional sheets should be attached with sellotape to create additional pages.

Teaching

The most effective teaching of reading uses '‘Book Talk’: for example, did anything puzzle you, have you read anything
like this before, how do you think this is going to end and why? Teachers may use whole books or sections of text for
whole classes or groups and use a variety of question types. Question stems including Bloom’s should stimulate
discussion. Modelling of responses to questions should be explicitly taught and we should expect children to comment
using these methods. All classes should have a ‘class reading book’ on the go and allocated time should be given for
children to hear a well-read story. All children should have the opportunity to visit the library and take books out to go
home. Daily phonics in KS1 (and beyond as appropriate) will link in blending phonemes to the teaching of reading. KS1
children should be heard reading to an adult regularly.

Classroom
environment

Displays in classrooms should reflect our love for reading. Working walls with key vocabulary, sentence starters to
encourage ‘'model” answers and other helpful resources are updated regularly. Questions which use current topic areas
and news stories encourage children to remember key knowledge and skills. Class ‘libraries’ should be tidy and relevant
with a focus on creating an area to stimulate reading. Topic displays should include text, both printed and handwritten, to
encourage reading for meaning.

Marking

Successful marking is achieved immediately as children read to adults and answer questions orally. As children develop
the written abilities to answer more questions, marking will be specific, commenting on the effectiveness of responses.
Pink and green marking will highlight how well children identify evidence from texts or infer deeper meanings for
example. Pink examples (models) will help children to answer correctly next time.

Assessment

Each child has a page of I can’ statements which outline the objectives for each year. We highlight these when we feel
each child has achieved them with confidence: blue for autumn, green for winter and yellow for summer. Assessment
must balance that which is informal through discussion in groups, for example, with more formal written tests completed
in a given time. There are a number of tests available including NFER, past SAT papers (Y2 and 6) and optional papers in
Y3-5 which should be used to demonstrate that children have achieved objectives within a time given. Phonics
assessments in YR and Y1 reflect the need to prepare children adequately. Children’s comments in discussions should be
recorded when appropriate as evidence. We communicate with staff who are delivering interventions to ensure our
assessment is rounded and accurate.

Tracking
progress

We use a version of 'Herefordshire Levels’ on SIMS to help track our children’s progress. Each term, the year and stage of
progress must be inputted into the relevant SIMS sheet: ‘e’ for entering (up to 25% of the objectives achieved), 'w’ for
within (up to 50%), ‘s’ for secure (up to 80%) and ‘g’ for greater depth. Staff should be able to work out percentages of
children who are at the expected and above, and at greater depth, levels for the time of year (‘e’ at the end of the autumn
term, ‘'w’" at the end of spring, s’ or ‘g’ at the end of summer). These percentages need to match or be close to targets set
at the beginning of each academic year.

Reporting

We report to parents three times a year. In the autumn and spring terms, a report card which outlines each child’s
response to eight learning behaviours, levels and two targets each for reading, writing and maths is completed using a
template on Word. The summer report also includes how the child responds to the Christian ethos of the school and a
brief indication of whether the child is on target in other curriculum subjects. Teaching staff are expected to attend
parents’ consultation afternoons at the end of the autumn and spring terms.




